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INTRODUCTION 



This report is the result of the work done by the Special Education 
Committee in the summer of 1966. It was designed and executed wl.th the 
objective of providing guidelines for special education teachers. It is 
hoped that it will also improve understanding for all teachers and 
administrators of the special education program. 

The first part of June, a memorandum was sent to Mr. Simpson asking 
that a meeting be arranged with the ciorriculum committee of the school 
board. Memoranda were also sent to special education teachers and principals 
whose buildings house special education rooms. They >iere advised of the 
formation of the summer committee and were asked to make suggestions to 
the committee. 

A letter was sent to Helena Adamson, Supervisor of Special Education- 
for the state of Washington, asking for her help. Letters were also sent to 
Dr, Mason McQuiston, Oregon Department of Education; Jackson Nichols, Division 
of Child Health Services, University of Washington; Paul Dodsworth, Director 
•of Psychological Services, Highlin© Public Schools, Sea"* tie, Washington; 

Dr. Steve Brannan, School Psychological Services, Portland, Oregon; 

Fred Bode, Director of Special Education, San Diego County Schools, San Diego, 
California, 

Curriculum guides were requested from the states of Oregon, Illinois 



and Ohio* 



Dr, Nowton Buker, Assjociate Supervisor of Special Education for the 
state of Washington, came from Olympia to meet with the Special Education 
Committee on June 17e 

At the invitation of Dr. Vernon Thomas, the committee visited Creston 
School in Portland where the summer session in special education is taught. 
An extensive display of curriculum materials was available for the 
committee's appraisal, 

A visit was made to the Crippled Children's Division of the University 
of Oregon Medical School, Dr, Wilma Carson, M.D, , Clinic for Diagnosis 
of Retarded Children, described their program and took committee members 
on a tour of their facilities. 
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PHILOSOPHY OF SPECIAL EDUCATION 



A program of special education should be designed to deal with those 
children who by reason of marked or exceptional, intellectual, phjrsical, 
emotional, or social deviation from the typical child seriously restricts 
his learning or disttirbs his classroom behavior beyond the feasible limits 
of usual curricular or disciplinary modification or tolerance, Thc) kinds of 
children so affected and the teaching, c\xrricular and administrative practices 
involved constitute the body of special education. 

We believe in the intrinsic worth of all human beings and in the fullest 
development of their innate abilities and characteristics. Therefore, the 
special education program of Vancouver School District No, 37 should be 
designed to provide opportionities for the child with unique disabilities and 
handicaps in order to assist him in his attempt to assume a worthwhile 
position in the environment and society in which he resides. 

We further believe that special education should be accepted as part of 
the regular educational program for boys and girls. The exceptional child 
should be included in much of the regular program; he should not bo isolated. 
The exceptional child should have full accessibility to the use of school 
facilities; i.e. , library, laboratories, gym, shops, home economics rooms, 
etc. , as they may profit from these facilities. Services of the school 
guidance program should be made fully available to the exceptional child. 

In no way should he be denied normal privileges or services because of 
his handicap. 
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OBJECTIVES OF SPECIAL EDUCATION 



The ^u 6 ational goals for the exceptional child, as for all individ\ials , 
are self -realization, adequate social relationships and vocational competency. 
The exceptional child is entitled to services designed to provide for his 
individual development to the fullest extent although the expectations in 
terms of role and achievement may vary. All agencies in the community will 
be involved to a degree in the education and/or care of this kind of child. 

In order to achieve the goals and programs for them, all agencies, parents, 
professional persons and interested agencies must work cooperatively, must 
seek continuing educational enlightenment and must understand their respective 

roles. 

The following goals apply in some degree to all individuals: 

1. Self-Realization 

a. Personal worth— their contributing role in society, 
b*. Protection and self-preservation— health, hygiene and safety 
practices. 

c. Cultivation of special interests. ^ 

d. Preparation for adulthood— courtship, marriage and parenthood. 

e. Awareness of aptitudes and limitations. 

2. Social Relationships 

a. Communication, verbal and nonverbal— conversation, reading, 

signs, and symbols. , 4 .. 

b Social activities— recreation, games and parties, 
c* Family life— a feeling of belonging by encouraging active 

participation in family outings, entertainment and religious 

d Peer^rel^^ionships— social interaction in work and play through 

learning social graces, customs, traditions, manners, etc. 
e. Citizenship-acceptable conduct, moral propriety, appropriate 
community participation. 



2 



OF* 



3. Vocational Competencies 



c. 



d. 



o. 



.1 « 



Vocational training— 4evelopraent of marketable skills. 

Home training— ‘homemaking and household maintenance. 

Work habits— a sense of responsibility, punctuality, positive 
relationships with other workers, observance of safety rules, 
care of tools. 

Productive capacity— wise use of time and materials, observance 
of specifications, identification with job goals. 

Stability— persistence in continued employment rather than 
unrealistic job seeking, 

Scon<?wic competence— worthwhile use of money. 



TYPES OF ROOMS 



1, Educable Retarded 

A, Two at the high school level 

B, Three at the junior high level 

2, Trainable Retarded 

A* One at the junior high level 
B. Three at the elementary level 

3, Physically Handicapped (one) 

4, Neurolog ically Impaired (two) 

5, Occupational Therapy (one) 
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DESCRI PTIOJM OF DUTIES OF SPECIAL SERVI CES PERSONNEL 



Assistant Superintendent 



. r Director of Special Education 



*Principal 



Home Tutor 
Visiting Teacher 
Psychologist 
Speech Therapist 
Occupational Therapist 



Special Education 
Teacher 



Court 
Public Assistance 
Mental Health Cen 
Social Worker 
Nurse 



* Special Services personnel 
responsible to the principal 
while in the building 



Direct responsibil 
•p * ^ « Liaison and/or adi 
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DIRECTOR OF SPECIAL EDUCATION 



The Special Education Director is responsible for the over-all 
coordination of the various programs within the areas of special 
education. He works closely with the principals of buildings and 
with the superintendents of the various schools in the county* He 
is responsible for the upgrading of staff and for assignment of per- 
sonnel to buildings. He is the representative for the district to 
agencies in the community dealing with ;j. aniles and shall maintain 
communications between the principals and these agencies. He shall 
study requests for exceptions to the boundary rulings and make recommen- 
dations to the Assistant Superintendent. He shall establish, under 
existing state laws and rulings and local school board policy, those 
pupils who shall be served by the special education program. He shall 
maintain those fiscal controls needed to k<isp within tKe 'budget as 
adopted by the school board. 

The Special Education Director is under the immediate super- 
vision of the Assistant Superintendent of Schools and performs such 



other duties as assigned by him or the superintendent. 
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SPECIAL EDUCATION TEACHER 



The special education teacher will be working with children who are 
described as handicapped. These children are defined under the laws of 
the state of Washington and in the Administrators' Handbook for Special 
Education. Where possible the teachers will be working with pupils of 
similar disabilities; however, there may be tjome exceptions. The teacher's 
responsibility in serving these pupils iss 

1. Making every effort to help the student understand himself and the 
reason for his being placed in the special education classroom, 

2. Being constantly aware of the instructional program in the 
classroom so that it is appropriate to the student and his mental 
level and/or other handicap, 

3. Remembering that these pupils require actual experiences, 

4. Motivating the student at his level of interest, 

5. Helping the pupils feel a part of the school. 



SCHOOL PSYCHOLOGIST 



The school psychologist, working under the director of special education, 
has as his prime responsibility the evaluation and treatment of pupils who 
have learning and/or behavioral problems. Referral to the school psychologist 
is made by the principals and originates with classroom teachers, parents, 
public agencies, physicians, psychiatrists, and residential diagnostic and 
treatment centers. To arrive at a diagnosis, the school psychologist 
utilizes specialized techniques of quantitative and qualitative evaluation 
which include individual intellectual and personality testing, interviewing 
and observations. He will then communicate his findings to the schools and 
parents or agencies involved, and make appropriate recommendations for 
program, control, treatment or referral; or he may communicate his findings 
to the school and parents and then carry the student in a therapeutic 
program. He may also hold conferences at regular intervals with parents 
regarding the problems of their children. In Vancouver, as currently 
assigned , the school psychologist limits his role to providing evaluations 
or diagnoses and making his findings known to school personnel, parents 
or agencies as requested. 

The school psychologist is a consultant to administrators and teachers 
regarding child behavior, identification of children with problems, 
specialized programs, retentions and promotions, and extreme cases of emotional 
disturbance. This may result in the coordination of services where a number 
of agencies, public or private, are involved. The school psychologist is 
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available for initiating and conducting research and helping to utilize 
the research findings for the solution of educational problems. He also 
responds to teachers’ requests for guidance in handling and meeting the 
special needs of unreferred children who display deviant or unusual 
benavioral patterns m their classrooms. 

The school psychologist, hy virtue of the nature of his work, deals 
with large numbers of people representing many facets of community lixe. 

In so doing he is responsible for enhancing and maintaining a relationship 
within the community as a whole which will encourage good mental health 
practices. Inherent in this role is a responsibility for effecting good 
working relationships as he is a liaison between community, school and 
individuals who have expressed needs for assistance. 
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VISITING TEACHER 



The visiting teacher works with those pupils who demonstrate social 
and emotional problems which interfere with the learning process, (Class- 
room teachers make referrals of these children to the principal,? who in turn 
assigns the case to the V,T« as time is available for working with the child. 
The visiting teacher also works with the parents to enlist their efforts 
to help the child and consults with teachers as to appropriate prA'^edures 
to aid the chi3.d in the classroom. 

The visiting teacher is responsible to the director of special education 
and also to the principals of the buildings to which he is assigned. This 
latter responsibility is in effect, however, only during the time of 
assignment to a building. 

The visiting teacher shall confer with the psychiatrist and/or the 
clinical psychologist on any case where the techniques for helping a 
pupil are in question. 

The visiting teacher shall work with pupils only after a parent has 
signed a request for the service. 
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SPEECH THEtUPlST 



The speech therapist has as his projne duty to provide a remedial 
program for those pupils who have a deficient amount of speech, who 
deviate conspicuously from the normal in their speech, who have problems 
which interfere with communication or the speech problem creates a 
significant stress for the pupil. The remedial program is, for the 
purpose of developing adequate communication so that the educational 

potential of the pupil can be achieved. 

The speech therapist accepts referrals from the principal of the • 
school after parental request is provided. He will see pupils on a 
scheduled basis and will work with individuals or groups according to 
the speech disabilities of the pupils assigned. 

He shall consult with school staff concerning the pupil* s problem 
and advise as to remedial programs. He shall consult frequently with 
parents and shall be involved with those specialists or other personnel 
attempting to help the pupil with his communication problems. 

The speech therapist shall also aid the administration in developing 
procedures which will select and identify pupils with speech problems. 

He shall also provide appropriate services for the hard of hearing pupils. 

The speech therapist is immediately responsible to the director 
of special education but is also responsible to the principals of the 
schools to which he is assigned. 



HOME TUTOR 



Home tutoring is provided to those pupils who have met with 
illness or accident and will be unable to attend school for at 
least one month. Certification of the physical condition and limi- 
tations of the pupil must be provided by a medical doctor and the 
parents must also request the service and agree to provide a learning 

situation in the home or the hospital. 

The home tutor maintains a liaison with the schools in order 
to keep up the pupils' work so that thqy can return to school and 
continue their subjects with a minimum of loss. The home tutor 
teaches pupils from a minimum of one hour to a maximum of five hours 
per week, with two hours per child per week considered adequate in 

most cases. 

When the case load for home tutoring becomes too heavy for 
existing staff to serve, the service may be provided by certificated 
teachers who serve on their own time and at a stipulated salary paid 
by voucher each month. 
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. ..s with pupils who have physical disabilities. 

The occupational therapis wo ig of his treatment. His 

. with motivated activity as the basis of his 
He is concerned individual and should 

services lead to the general improvemen iio„gi therapist works 

correlate also With prevocational training. 

— “ ^ concerned with those pupils 

The occupational therap s . . t- tut may accept other 

for nhvsically handicapped students but may a 
enrolled in the room for physical y 

referrals as time permits. 
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THE SPECIAL EDUCATION TEACHER* S PUCE IN THE SCHOOL/ BUILDING ORGANIZATION 



The special education teacher is a part of the faculty of the building 
to which he is assigned. As such, he is directly responsible to the 
principal of that building. His assignments will include duties and 
activities outside the classroom as shared by other staff members 
providing they «do not infringe on classroom responsibilities. 

The special education teacher is also responsible to the Director of 
Special Education, The teacher may refer to the director for guidance 
and assistance in solving problems that pertain to program or curriculum. 
Although the teaching assignment will be different from the typical 
teaching assignment and the students will be different from the typical 
students, the special education teacher should make every attempt to 
become involved, in a professional way, with the other members of the faculty. 
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tdentificattqw and placement procedures 



All efforts should be directed toward identifying and planning for 
the special education setting as early as possible. As soon as there is 
indication that a child may be a candidate for special education, an 
evaluation should be requested. In the elementary school it is quite 
unlikely the student would be removed from the typical classroom unless 



he is seriously handicapped. 

The evaluation beoomos valuable when the school p^chologist, adminis- 
trator, and teacher work together to plan a program for the youngster. 

The early identification provides a longer period for observation and 
development of a program for the child. This also allows the spt cial 
education department to become more familiar with the child and his learning 
and other problems. This time may also be used by the elementary principal 

to advise the parent that the child may benefit most in a special education 

setting. Usually the placement is made when the student enters Junior high. 

Ey the time the student has completed the fifth grade, the school should 
have a fairly accurate estimate of his abilities. Some thae during the 
first semester of grade six:, all siscth grade teachers should examine records for: 

1. those students already known to bo “entally retarded, 

2. those students performing 1^ or more years be ow g , 

3. those students doing failing work, +oe;+<! 

1 : those students with I.Q.s less than 80 as IsHher 

(Test title, date of testing and score should be included when 

referral is made . ) 

At the same time the building visiting teacher should submit a list of 
children whose emotional involvement keeps them from performing in an adequate 
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manner. 



A brief case history or study made by the visiting teacher and the 
classroom teacher would greatly aid those making the f?nal placement. 

After the names have been submitted by the sixth grade teacher, the 

i 

elementary pri*' *ipal will contact the parents of the child, e^cplain the 
situation to them and request parental permission for individual testing. 

When the necessary request form has been signed by the parents, the 
school psychologist will begin his evaluation. It may also be necessary 
to have further examinations conducted by a pediatrician, neurologist, or 
other specialist before a recommendation can be made. When this work is 
completed a recommendation will be made to the director of special education 
or a committee , who will in turn make the placement on a space-available 
basis. All reasonable attempts will be made to place children with similar 
handicaps in like situations. 

Counseling with the student and his parents is imperative before any 
placement is made. At this time the aims and objectives of the program 
should be clearly and simply stated and explained. There will be r*o 
placement made until the parents have been invited to visit the proposed 
room and have reaffirmed their desire to have their child so placed. All 
attempts should be made to make the parents and the student feel that the 
special room placement is an effort to help the child progress as far as 
possible in school. 

The identification and referral of these students early in the sixth 
grade would aid the school psychologist by providing the necessary time for 
©valuations, and the junior high school administrator in making registration 
and scheduling plans for these studv3nts. 
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At Bepiinninp: of Junior High t 

1, Necessary follow-up parent contacts by the junior high administrator for 
children known or suspected to be mentally retarded but not yet entered 
in the program. 

2, Immediate investigation of records of pupils doing poor work by the 
counsel jrs, 

3, Discussion of students* learning problems betwee*. the classroom teacher 
and the building administrator^ 

4, Administrative contact with parents regarding testing and possible placen 
At Close of Ninth Grade ; 

Common learnings teacher or counselor examines records for. 

1, Those students doing failing work, 

2, Those students if or more years below grade level. 

3, Those students with I.Q,s less than 80 as measured on group tests, but 
are still in the regular classrooms. 

4, Those students already known to be mentally retarded. 

At the end of the first semester, the junior high schools will notify 
their respective high schools of the approximate number of special education 
students who will be moving to that high school the next fall. 

High School ; 

Any teacher noticing a student doing consistently poor or failing work: 

1, Examine records, 

2, Make referrals. 

The special education teacher and the school psychologist should follow 
all placements and especially those that are marginal or where definite 
improvement has been shown, 

0 

School psychologists are available throughout the school year plus 
two weeks before school opens and two weeks after it closes. 

Placement will be made on the basis of state definition and requirementi 
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STUDENT EVALUATION (CLASSROOM ) 



To date, the assigning of letter grades and the awarding of diplomas, 
when applicable, has been a matter of administrative decision, 

Gradir.s’ 

One of the basic objectives of the special education program is to 
help the exceptional child within the framework of the regular school 
program. If we are to hope for any real success, the students themselves 
must feel that they have a legitimate place in the school environment. 

The type of grading system we use can either separate the exceptional 
student from his peers or play a primary role in integrating him into 
the regular program, Wc may have to make some special considerations 
in evaluation. The end result, the letter grade, should be the same 
as that given in tho regular program. This will take cooperation and 
coordination between school administrators, qjecial education teachers and 
regular classroom instructors. 

Suggested Grading Procedures 
Special Education Classroom ; 

1, Students in the special room shc'^^ld receive the same tsrpe grade and 
card issued students in the regular program, 

2. Course titles and credits will be determined by the special education 
curriculum. 
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Regular Class Program : 

1. The special education teacher and the school administrator should 
discuss the objectives of the special education program with the 
regular teacher before placement of any student. Students will not 
be placed in a regular classroom without the mutual agreement of the 
classroom teacher and the special education teacher. 

2. There should be periodic discussions between the special education 
teacher and the regular classroom teacher concerning the adjustment 
and achievement of each student. 

3. The student should be graded on his individual effort. He should 
not be compared with students in the regular program. 

4. The regular classroom teacher will determine the course grade. 

5. Flexibility should be allowed in placing, transferring and withdrawing 
students from the regular program without penalty to the student. 

6. Students should be allowed to continue courses for elective credit 
from year to year that they find stimulating and rewarding. (Woodshops, 
vocational training, etc.) 

Note: This must first be approved by the classroom teacher. 

Grade Records : 

1, Special education students* grade records should be filed separately 
from the records of students in the regular program, 

2, Grade point averages should not be computed for these students. 

3, Successful completion of courses within the special education 
program will lead to a diploma. 

4, Transcripts will be marked ’’Special Education.” 
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HQVr TO ORDER MATERIALS 



The materials which are available to all students through the school 
catalog are also available to the special education students* The 
material request must have approval of the building principal. 

Requests for special materials must be made through the office of 
the director of special education. 
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SPECIAL EDUCATION METINGS 



Regularly scheduled meetings will be held at least once a month. 

The meetings will be held in different special education rooms on a 
rotating basis, or as notified. 

The teachers of the severely retarded will meet on the first and 
third Wednesdays of the month. The other special education teachers will 
meet on the second and fourth Wednesdays of the month. 

The first monthly meeting for each group will be automatic iinless 
the teachers are notified of its cancellation. The second monthly meeting 
for each group will not be held unless the teachers are notified. However 
these dates should be reserved for staff meetings. 
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APPENDIX A 



Interest Form 
I AM 

Name -- 

Address Telephone Number 

My father is a 

Ify nother is a , 

I have_ brothers and ^sisters, 

Vhat do you like best about school? 



What jobs do you have around home? 



What kind of books do you like to read? 



What TV programs do you like best? i 

What kind of movies do you like best?_. 

V/hat would you like to study in school this year? 

I am at best when — 



APPENDIX B 



END OF YEAR 3UMMRY 
(CONFIDENTIAL TEACHER'S FILE) 

Date G rade 

Name Sex B irthdate 

Add re ss_ Telephone . 

Lives with 

Test Scores WISC: Date ^C.A. V. P. F.S. 

S-B : Date_ C .A. M»A. ^I.Q. 

Reading Level S pelling Level Arithmetic Level 

Writing Skill G F P Health G F P 

Physical Disabilities - 



Classroom Behavior 



Specific Strengths 



Specific Weaknesses 



Vocational Strengths and Preparation 



SPECIAL INTERESTS 



Clay Work 

Drawing 

Painting 

Typing 

Weaving 

Woodworking 

Hobbies 



PERSOMLITY DEVELOPMENT 

Controls Temper 

Accepts Responsibility 

Shows Sportsmanship 

I s Mannerly 

Considers Others 

Completes Tasks 

Personal Health 



PARTICIPATION IN ROOM 
A ND SCHOOL ACTIVITIES 

^Cafeteria 

Class Officer 

G roup Leader 

Group Follower 

Student Govt, 

School Committees 



COMMENTS: 



27 



Teacher's Signature-. 



APPENDIX C 



•Hunc;ate, John A, 

McCabe, Frerf J, 

■"Miller, Glade H, 

Price, Mrs, Roberta 
Senter, Mrs. Elsie 

Bridges, Mrs, Joanne 
Colton, Mrs. Marjorie 
Hebert, Mrs. Hard is 
Hoeft, Mrs. Eletha 
Susnjara, Miss Millie 
Swanstrom, Frederic 
Vogt, Mrs. Beth 

Harmon, Mrs. Mertis 
Miller, Mrs. Jackie 
Montgomery, Miss Mary 
Raines, James 
Ry lander, Robert 
Spoonts, Miss Margaret 
Ward, Miss Patricia 

Stendal, Mrs. Gertrude 

Arata, Mrs. Dixie 
Capr o n , Mrs. Elva 
DeMerice, Miss Blanche 
Doden, Mrs. Imogens 
Gomulkiewicz, Stanley 
Huston, Mrs. Jean 
Lang, Mrs. Lillian 
. Martin, Miss Margaret 
Morgan, Robert 
' Morrisey, James 
Smith, Raymond 
Sybouts, Alan 
Taylor, Miss Margaret 



DIRECTORY OF SPECIAL SERVICES PERSONNEL 



Director 



ei 5 West 37 Street 



Psychologist 

Psychologist 

Psychologist 

Psychologist 



7^31 Tennessee Lane 
7309 N.E. 9 ^ Ave. 

1402 N.E. 6 St. , Camas 
1008 S.E. 99 Ave. 



Visiting Teacher 
Visiting Teacher 
Visiting Teacher 
Visiting Teacher 
Visiting Teacher 
Visiting Teacher 
Visiting Teacher 



. 1405 N.W. 53 St. 

5024 Murry Court 
P. 0 . Box 2005 
4012 ColiMbia St, 

7780 S.W. Cedar, Portland 
1900 Grant 

6920 Mississippi Drive 



Speech Therapist 
Speech Therapist 
Speech Therapist 
Speech Therapist 
Speech Therapist 
Speech Therapist 
Speech Therapist 



213 N. Garrison Road 
P. 0 . Box 127, Ridgefield 
2417 E. 28 St. 

6702 N.E. Bonner Drive 
P. 0 . Box 5 » Ridgefield 
1008 West 44 Street 
7803 N.E. 12 St. , Apt. 12 



Home Teacher 



58I8 N.W. Lincoln Ave, 



Occupational Therapist 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 
Special Education Teacher 



Rt. 2 , Box 281 , Troutdale, Ore. 

Rt. 1 , Box 156 -B 

2508 N.E. Burton Road 

9605 S.E. Silver Star 

4608 Grant Street 

712 West 44 Street 

410 Edwards Lane 

2853 N.E. 56 Ave. , Portland 

9404 N.E. 9 Street 

2613 E. 33 Street 

2204 N.E. 134 Street 

4413 Boise Court 

6O8 West 29 Street 



693-5A53 



892-4251 

834-3793 

693-0927 

695-6457 

693-6740 

693- 3732 

694- 2172 
292-3438 
694-7360 

694- 1372 

695- 2755 
887-8208 
694-6258 
694-3182 
887-3371 

694- 2605. 

695 - 2841 ’ 

695-7060 

665-1337 

892-3885 

693- 5950 

694- 6986 
693-8622 

693-1105 

281-0454 

693-6531 

695- 6533 
693-9245 

693-5789 

695-8643 



APPENDIX D 



SAMPLE UNIT 

The over-all purpose of this unit is to help the student become 
acquainted with, adjust to, and feel secure in the school setting. The 
materials included are offered as suggestions that a teacher may use to 
help familiarize the student with the school. Also included are some 
possibilities a teacher may consider as initial activities in getting the 
class started. 
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Can be used later as a 
take-off on coinnmnity, 
state, national government 
(social studies unit) 
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OBJECTIVES I SUPPORTIi^IG ACTIVITIES I TOPICS FOR DISCUSSl 01 >j TEACHER COmiMS 
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